
Questioning

Practical Strategies



1. Use  inviting  questions

• Avoid questions that require a single, direct answer, 
such as: “What is the capital of Mongolia?” There 
will be times when they are useful, but questions 

like these may discourage many pupils from -
responding.

• Instead use questions that invite pupils to talk about 
what they think, such as: “What do you know about 

Mongolia?” 

• This elicits information in a broader way and the 
stakes are much lower. This becomes about pupils 

sharing their thoughts with the teacher and the 
class.



2. Think  Pair  Share

• Encourage students to think through their 
responses first, then as a  pair. 

• Ask students to talk to their partner before 
they are required to share responses to 

the class. 

• This alleviates the social awkwardness of 
being the first to speak and the numerical 

imbalance between teacher and pupils. 

• Giving pupils time to discuss in pairs 
means everyone in the class has a safe, 

easy setting in which to understand and 
share an answer.
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3. Think  Time

• Give students time to think. Ask a 
question, then wait, allowing 

pupils time to analyse the 
question and consider their 

answer. 

• Avoid the trap of expecting an 
immediate response or asking 
quick-fire questions. You could 

tell them that they have 30 
seconds of thinking time, or you 

could count silently to 10.

The best lower order responses need at least 
a 3 second response time, whilst higher order 

require 10 seconds thinking time. 



4. Write it down

• Encourage pupils to write something 
down. 

• This helps free up space in their short-
term memory, allowing them to explore 

the issue in more depth. 

• Also, it means they will have something in 
front of them that they can reflect on and 

refer back to if needed to speak in front of 
the whole class. 



5. Dig  deeper

• Here, your questions will involve asking for explanations and justifications. 
This is a persistent questioning technique. It can be intimidating for some 

students, so needs to be used sensitively and with the right classes. 

• Listen carefully to what they say and latch on to anything that is not clear, 
supported by evidence, reasoned or explained. Here are some examples:

• What do you mean by that?
• How does that relate to the question?

• Why do you think that?
• What evidence do you have for that?

• How can you justify what you have said?
• Why should we accept your answer?



6. Visual questioning

• Use photographs, drawings, 
prints and video clips as the 
bases for ‘entry’ or ‘starter’ 

tasks.  Visual stimulus can 
be an effective way to draw 

out responses from 
students. 

• This image is shows urban 
sprawl in the USA – an 

accompanying question 
could be simply ‘What do 

we mean by urban sprawl?’



7. Answer Continuums

• Ask pupils to move to a specific corner 
of the room according to whether 

they ‘strongly agree’, ‘agree’, ‘disagree’ 
or ‘strongly disagree’ on a particular 

issue. 

• Allow and encourage pupils to move 
positions as new material is presented 

and/or when further questions are 
asked. Adopt the same technique 

using a linear continuum. 

Ensure you ask students to justify 
their position on the continuum. 



8. Mirror  Technique

• When your pupils ask you a question, simply 
ask the same question back. 

• For example, Pupil: Why do some people eat 
so much? Teacher: Good question, why do 

you think some people eat so much? 

• Doing this encourages pupils’ thinking skills 
and provides them with more ownership of 

the discussion.



9. Bounce answers

• Use the ‘bouncing’ 
technique. The conversation 

can be seen as a ball that 
you are looking to pass 

between the class. 

• ‘Josh … What do you think of 
Rachel’s idea?’ …‘Mary, how 
do you feel about what Josh 

has just said? …‘Clare, why is 
Dave’s point significant?’

Pose, pause, pounce, bounce is an 
effective way to structure the 

questioning process. 



10. Think  aloud

• What am I going to say/write/do 
now? Why have I stopped? What is 

my problem? What sort of problem is 
this? Where have I seen this before? 
Who can help me? What do I need? 

What is the next step? Is there a 
better way to do this?

•

• Get students to ‘think aloud’ when 
they are preparing to offer their 
responses. Doing this raises the 

status of the ‘thinking process’ rather 
than just focusing on the final answer.

Modelling the thinking process is an 
effective metacognitve exercise. 



11. Designing  questions

• Allow pupils to determine the 
direction of a lesson by the 

questions that they ask. Display a 
photograph or show a video clip 
of the topic under study and get 

pupils to create questions around 
this issue. 

• Use as a starter or plan a section 
of the lesson given over entirely 

to pupils asking and answering 
their own BIG questions. 

Questions mats are handy here.
Blooms question mats can effectively 
enable questioning. For example, just 
playing a short video clip is kept from 

becoming a passive exercise if students are 
asked to generate a question as they watch. 



12. Question  grids

• Structure sequences of questions for students by using question grids.

Issue: Abortion

What do we mean by 
abortion?

What are the 
contrasting views?

Why is this issue 
significant?



13. No  hands  rule

• If you only ever ask people with their 
hands up, it limits your understanding of 

where your students are in their 
understanding. No hands means all 

students are involved and all students’ 
understanding is probed.

• If you are asking conscripts rather than 
volunteers, you need to have a range of 

back-up strategies if the pupil is unable to 
answer. Such strategies could include 

allowing them to say ‘pass’ or to seek help 
from a friend.

Lollipop sticks with names 
on them can be a good 

sampling technique



14. Minimum  requirements

• Placing a minimum requirement on 
the answer by saying something like 

‘Do not answer this in less than 15 
words’ will begin to produce longer, 

often deeper, responses. You will 
automatically have to give wait time 

to students too.

• Alternatively if you want to limit 
responses and students are writing 

down their answers, use the Twitter 
character limit of 140. 


